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PREPARING STUDENTS 
WITH ASD FOR LIFE AFTER 
HIGH SCHOOL: 
TRANSITION ASSESSMENT 
AND PLANNING
Brianne Tomaszewski, Ph.D. Brianne_Tomaszewski@med.unc.edu
University of North Carolina, Chapel Hill 
Introduction
 Worked with individuals with 
developmental disabilities 
since 2009
 Direct support professional, 
host home provider, 
interventionist, instructor, 
researcher
 Researcher at Frank Porter 
Graham Child Development 
Institute and TEACCH Autism 
Program since 2017
Who are you?
▶Stand Up If
 A series of statements will be read. Quickly stand up if 
the statement applies to you. 
 Look around the room at who is standing and sitting.
 This is a mostly silent activity. Notice your reactions. 
There will be time to debrief the activity at the end. 
 There will be a degree of ambiguity - so go with your 
gut instinct when responding to a question. 
 Optional to respond to any statement
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Agenda
 Center on Secondary Education for Students with ASD
 Large Scale CRCT in 60 high schools
 Setting the stage
 Adolescents with ASD
 Post Secondary Outcomes
 Strategies and interventions
 Assessment Process 
◼ SSSC
◼ Card Sort
 Work Based Learning & Experiences
Objectives
 Describe current needs of high school students on the 
autism spectrum and how CSESA was designed to meet 
those needs
 Identify several evidence-based practices integral to 
the CSESA model for use with high school students with 
ASD
 Transition Assessment
 Work Based Learning Experiences
 Describe HOW to implement up to three CSESA 
intervention components with students with ASD who are 
accessing standard diploma programs
About CSESA
 Research & 
Development Center 
 Funded by the 
Department of 
Education (IES) 
 Purpose: To develop and 
study a comprehensive 
high school program for 
students on the autism 
spectrum
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To improve post-secondary outcomes for students by 
using high quality professional development and 
evidence-based interventions to support 
practitioners, families, and students
Center on Secondary Education for 
Students with ASD (CSESA)
Original CSESA Collaborators
Find CSESA
http://csesa.fpg.unc.edu/ www.facebook.com/csesa.asd
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Setting the Stage:
Adolescents
with ASD
A Time of Change…
 Autism is a relatively new diagnosis
 70 years since Kanner identified and described autism
 33 years since autism was first included in DSM
 Little information about manifestation, course, and 
treatment of ASD in adolescents and adults
 We are beginning to see…
 The first aging generation
 The outcomes of adolescents and adults with ASD who 
received early intervention (Seltzer et al., 2003, 2004; Shattuck et al., 2007)
Lifespace in ASD
 Lifespace of individuals with ASD 
drastically altered during transition 
stages of adolescence and adulthood
 School structure/demands
 Termination of school-based services
 Onset of employment
 Transition from parental home to 
independent/residential life
 Stressful for caregivers as well
(Schroeder et al., 1996; Seltzer et al., 2003, 2004)
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Realities of ASD
“My son has never had friends. He has never had 
anyone to hang out with or go to a movie [with]. He 
enjoys those kinds of things… Everybody in the school 
knows who he is, and he never went to a school dance, 
he has never gone to a school game or sporting 
event… I think that was a real loss. A real loss to the 
school community. He has a lot of value – even though 
he is not valued at this point.”
-Parent from CSESA focus group
Realities of ASD
“This group is talking, this group is talking, this group is 
talking, and I’m by myself.”
-Student with ASD from CSESA focus groups
Post-Secondary Outcomes
 Very few 
individuals with 
ASD:
 Go to college
 Get married
 Live 
independently
 Have 
competitive
employment
(Billstedt et al., 2005; LeBlanc et al., 2008; Orsmond et al., 2004;                      
Roux et al., 2015;Seltzer et al., 2004)
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Relationships
 Greater loneliness in adolescents with ASD
 Of all groups of students with any type of 
impairment, high school students with ASD are the 
least likely to see friends outside of school
(Bauminger & Kasari, 2000; NLTS-2 website; Orsmond et al.; 2004; Seltzer et al., 2004)
“These students finish 
high school and then 
go and sit on the 
couch…”
Summary
 There are positive changes into adolescence (and 
adulthood) for individuals with ASD
 HOWEVER, abilities are rarely translating to 
optimal real-world outcomes for this population
Recognizing and addressing needs of individuals with 
ASD as they age is critical, not only to those individuals 
but to schools, families, communities, and society as a 
whole
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Reflect on your experiences
 What are your former students/your son or 
daughter/ others you know with ASD doing after 
completing high school?
Where are they?
What do they do during the day?
Who are they connecting with?
How would you describe their quality of life?
What can we do in high school settings to 
improve outcomes?
 What can we change?
Overburdened adult system
Disconnect between school and vocational services 
systems
Restrictions around requirements for diplomas
 Limited family resources
 Today: Focus on malleable factors we can 
influence in our day-to-day practice
Intervene: CSESA Domains
Academics
Independence 
& Behavior
Peer & Social 
Competence
Transition & 
Families
 Partner with teams at each of 60 
high schools 
 Provide ongoing 
training and coaching 
in the implementation 
of specific interventions 
along with associated 
evidence-based 
practices
 Plan the implementation across a 2-
year-period
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CSESA Domains
Work Based 
Learning 
Experiences
Peer Networks 
& Peer 
Supports 
What can we do in high school settings 
to improve outcomes?
 National Technical 
Assistance Center on 
Transition 
 http://transitionta.org/
PROFESSIONAL DEVELOPMENT
ASSESSMENT
PLANNING
IMPLEMENTATION
OUTCOMES
What can we do in high school 
settings to improve outcomes?
School & Student 
Building a Team & Selecting Goals/Interventions
CSESA Interventions
Improved School and Student Outcomes
Training and Coaching
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What can we do in high school settings 
to improve outcomes?
Transition assessment 
 Transition services and 
transition goals mandated by 
the Individuals with Disabilities 
Education Act (IDEA)
 Few standardized measures 
assess students for 
preferences
 Participation in meaningful 
activities linked to health, 
well-being, and quality of life
 Research on participation in 
transition-aged individuals 
with ASD show participation in 
few activities following high 
school
Assessment : Secondary School Success Checklist 
https://csesa.fpg.unc.edu/resources/secondary-school-success-
checklist-teacher-parent-and-student-versions
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CSESA Domains
Reflect on your experiences
 From your perspective 
as a professional or 
parent, what are your 
top 3 priority skills for 
your student/client/child 
to learn in the next 
year?
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Assessment: The Adolescent and Young Adult 
Activity Card Sort 
 Developed from occupational therapy by 
Berg, McCollum, Cho & Jason (2015)
 Captures subjective experience without 
literacy demands through use of captioned 
photographs
 Activities selected from literature of young 
adult activities, developmental theorists, and 
young adults selected and added names to 
activities
 Chores
 Leisure
 Social
 Education
 Work
 Health and Wellness
 Parenting
CSESA Follow-Up
Participant demographics
4%
7%
13%
13%
11%
35%
17%
FAMILY INCOME
< $20k
$20k-$41k
$40k-$59k
$60k-$80k
$80k-$99k
>$99k
Characteristic M(SD) or %
Age 20.11(1.39) 
Exited High School 74.2
Gender (% Male) 78.5
Ethnicity( % Non-Hispanic) 84.8
Race (%White) 77.2
Co-Occurring Diagnoses
Anxiety disorder 35.9
ADD/ADHD 28.3
Depression 12.0
Intellectual disability 8.7
9%
22%
43%
26%
MATERNAL 
EDUCATION
High School Graduate
Associate Degree/Technical
Training/Partial College
Bachelo'rs Degree
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Card sort procedures
 
 
Activities  
Yes 
Have you participated in this activity in the past 6 months? 
No 
Do you want to participate in this activity? 
Yes (I want 
to; I am 
interested) 
No (I don’t 
to; Not 
interested) 
Complete 
Complete 
Complete 
What are the barriers to 
participating in this activity?  
Label specific 
barriers 
34
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Card sort visuals
   
 
 
        
 
                                                       
                                                                   
 
      
    NO                       YES                                                                              
Card sort participation barriers
Not Able To Makes Me Uneasy Health Problems
It’s Too Hard Need Support 
From Others
Never Thought 
About It
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10 Most Frequent Activities
Parents
Leisure
• Surfing the internet
• Listening to music
Social
• Going out to a restaurant
Calling/texting/social media
• Meeting new people
Health and Well-being
• Eating health foods
• Caring for self/hygiene
Chores
• Helping others
• Doing general household chores
Leisure
• Surfing the internet
• Watching television
• Listening to music
Social
• Going out to a restaurant
• Attending family gathering
Health and Well-being
• Getting a full night’s sleep
• Caring for self/hygiene
• Receiving health support from family
Chores
• Helping others
• Doing general household chores
Young AdultsYoung Ad lts
10 Least Frequent Activities
Young Adults
• Being in a long-term relationship
• Going on a date
• Paying bills
• Driving
• Signing a lease or contract
• Playing on a team sport
• Leading a group discussion
• Managing monthly costs 
• Going to a place of worship
• Applying for a job
Parents
• Being in a long-term relationship
• Going on a date
• Keeping personal health records 
• Signing a lease in contract
• Leading a group discussion
• Playing a team sport
• Paying bills 
• Managing monthly costs
• Hanging out with friends
• Writing (creative, journal)
What are young adults MOST 
interested in?
Driving
Paying Bills
Going on a Date
Being in a long-term relationship
Managing monthly costs
Keeping personal health records
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What do parents say their young 
adults are most interested in?
Going on a Date
Being in a long-term relationship
Entertaining Friends
Hanging out with friends
Applying for Jobs
Driving
TIPS for working with youth and adults
Your turn! How could you use this tool?
IEP development
Program Planning
Progress Monitoring
Discussions about 
interests and 
barriers
Other ideas?
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What can we do in high school settings 
to improve outcomes?
 Intervene: Career awareness, occupational 
courses, paid work experiences, community 
experiences, and other work-based learning 
experiences (WBLE) are among the evidence-
based predictors of post-school success 
(Test, Mazzotti, et al., 2009; Rowe et al., 2014) 
Why WBLE?
Helps the student:
 develop relationships, 
 learn valuable work skills, 
 create a strong work ethic,
 focus on interpersonal skills that will foster a 
positive work experience, 
 increase knowledge of their needs and 
strengths (Fast, 2004; Targett, 2006).
WBLE are for all students
 Often only considered for students on a modified diploma 
track
 Outcomes bleak across the spectrum
 Employment results for those with high-functioning autism (HFA) 
are generally much lower than would be expected on the basis 
of the individual’s intellectual functioning. 
 From NLTS2: For students who entered a 4-year college after 
graduation, less than 20 percent had graduated or were on track 
to graduate when the study ended 
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(Luecking, 2009)
Career 
Exploration
Job 
Shadowing
Work
Sampling
Internships
Service
Learning
Mentoring
Apprenticeships
Paid 
Employment
Goal: Students will complete 
activities within 2 WBLE 
experiences each school year
Work Based Learning Experiences
Career 
Exploration
Job Shadowing
Work Sampling
Mentoring
Career Exploration
Job Shadowing
Work Sampling
Mentoring
Service Learning
Internship
Paid Employment
Apprenticeship
Mentoring
Service Learning
Internship
Paid Employment
Apprenticeship
Mentoring
Suggested Timeline Across 
High School
9th Grade 10th Grade 11th Grade 12th Grade and Beyond
Challenge #1
“How do I fit work-
based learning into my 
student’s schedules?”
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TIP1: FITTING IT INTO THE SCHOOL DAY
Academic Strategies Class
Homeroom Period
Lunchtime
Clubs
Meetings with Case Manager
TA Period
Career and Technical Education classes
Service learning hours
After school
Field Trips
Embedded in coursework
Advisory Period
College or Career Fair
Meeting with College Reps 
TIP 2: CREATING A NEW COURSE
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“But all my students 
want to be video 
game designers…”
TIP 1: HELP STUDENTS IDENTIFY THEIR INTERESTS, 
STRENGTHS, AND SKILLS
 Ongoing transition assessments and survey of 
student and family preferences
SSSC
Card Sort
http://transitionta.org
https://tagg.ou.edu/tagg/
https://transitioncoalition.org
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TIP 2: COLLEGE & CAREER EXPLORATION 
College Ready
Student 
Activities
• Go on a campus tour
• Select a dormitory on 
campus and talk to the 
Resident Advisor 
about the rules 
• Visit the financial aid 
office at your local 
college/ university
• Visit disability services
Career Ready
Student 
Activities
• Company Tours/Field 
Trips
• Interview Employers
• Job Application
• Career Interest 
Questionnaires
Helping students know what other choices are out there
http://www.yesjobsearch.com/
TIP 3: FOCUS ON STEPS TO GET THERE
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Reflect on your experiences
 When can career/college exploration activities 
take place in your setting?
Challenge #3
“How can I use 
what we 
already have 
at my school/
community ?”
Consider Job Shadowing or Work 
Sampling available in the school
• Shadowing: Student spends extended 
time in a workplace accompanying an 
employee in the daily duties of his/her 
occupation
• Sampling: Student “spends meaningful 
time in a work environment to learn 
aspects of potential job task and ‘soft 
skills’ required in the work place.”
(Luecking, 2009)
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TIP 1: JOBS AROUND THE SCHOOL
Athletic Trainer
Nurse
Teacher
Custodial Staff
Resource Officer
Coach
Instructional Technology Cafeteria Staff
Grounds Crew
Paraprofessional
Data Entry
Counselor
Management/Administration
Psychologist
CTE Experts
(e.g. auto mechanic, marketing)
Clerical Staff
Arts-Related
(e.g., lighting, sound) 
Activities for job shadowing or work 
sampling
TIP 2: CAPITALIZE ON AVAILABLE 
SERVICE LEARNING ACTIVITIES 
• Student engages in hands-on volunteer service to the community
• The volunteer service integrates with course objectives
• The learning process is structured to provide time for 
reflection on the service experience and demonstration of the 
skills and knowledge required
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Service Learning IDEAS
• Service-oriented clubs – e.g., Key Club, Beta Club
• Interest-oriented clubs – e.g, Amnesty International, 
Environmental Club
Clubs
• Select a service learning course as an elective - e.g., teacher 
cadet, 
• Courses with service component – e.g., auto, horticulture
Courses
• Community events/organizations - Blood drive, election 
registration, clothing drive, food bank, Habitat
• Complete a volunteer match application (volunteermatch.org)
Community
Service Learning EXAMPLES
TIP 3: OFFER TO SUPPORT EXISTING 
OR ONGOING INTITATIVES 
• Social worker - needs
• E.g., Backpacks with food for 
the weekend or holidays
• Existing committees and 
initiatives
• E.g., Sunshine committee, 
PSAs during certain 
months/weeks
• Existing school-based 
enterprises
• E.g., coffee cart, athletic 
apparel sales
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Reflect on your experiences
What do 
you have 
available 
on your 
campus? 
 In your 
community?
Challenge #4
“I’m so sick of 
recycling!”
TIP 1: INCORPORATE STUDENT 
INTERESTS AND CHOICE
 Use list of existing school jobs and 
resources as menu of options 
 Preference assessments
 Connecting with preferred classes 
or teachers
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TIP 2: USE ROTATIONS TO PROVIDE A 
VARIETY OF EXPERIENCES
 Rotations within 
curriculum assistance or 
occupational 
preparation course
 Have 3-4 week 
rotations through 
different jobs during 
work time
TIP 3: USE EBPS TO TEACH MORE 
COMPLEX WORK TASKS
▪ Task analysis
▪ Visual supports
▪ Self-management
▪ Prompting
▪ Reinforcement
CHALLENGE #5
“Are these experiences really
making a difference?”
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TIP 1: INCORPORATE ASSESSMENTS 
AND REFLECTIONS INTO WBLE
 Data collection
 Evaluations
 Self assessments
 Videos too!
 Personal reflections
TIP 2: PUT TOGETHER A STUDENT 
PORTFOLIO
 Used as part of transition assessment process, for IEP meetings and job 
interviews
Career 
Inventories
Job 
Applications
Resumes
Personal 
Reflections
Work 
Evaluations
Photos
TIP 3: USE TECHNOLOGY TO SUPPORT 
STUDENT ASSESSMENTS AND REFLECTIONS
 Electronic 
portfolios
Learner Journey
Google Docs
Dropbox
Videos to 
communicate
Animotos
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What is 1 
action/goal/step you 
can take THIS MONTH 
to support WBLE in 
your school/community 
for students with ASD?
Objectives
 Describe current needs of high school students on the 
autism spectrum and how CSESA was designed to meet 
those needs ✓
 Identify several evidence-based practices integral to the 
CSESA model for use with high school students with ASD 
 Assessment ✓
 Work Based Learning Experiences ✓
 Describe HOW to implement up to three CSESA 
intervention components with students with ASD who are 
accessing standard diploma programs
 Work Based Learning Experiences ✓
PREPARING STUDENTS 
WITH ASD FOR LIFE AFTER 
HIGH SCHOOL: 
TRANSITION ASSESSMENT 
AND PLANNING
Brianne Tomaszewski, Ph.D. Brianne_Tomaszewski@med.unc.edu
University of North Carolina, Chapel Hill 
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